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I am very pleased to introduce the second issue of our association’s newsletter – but 
the first to be published in an electronic format. It has been designed for viewing 
on screen but can be printed if you prefer to read it that way. I hope you will agree 
that it is not only attractive but it provides a great deal of interesting information on 
assessment throughout Europe. The Council and Communication Committee are very 
committed to improving links to the flow of information between members. But this 
needs you to contribute, and so we will be looking for more of you to provide short 
articles for the next issues. Don’t wait to be asked – just send them to our editor Julie 
Sewell at aeaenews@gmail.com. We want to produce two newsletters each year.

Another important development this year is our link to an assessment journal, Cadmo. 
You will all be receiving copies of each issue of Cadmo from now on, and the first 
special edition produced by AEA-Europe will be out in November. Cadmo is AEA- 
Europe’s associated journal and is a valuable outlet for assessment articles. You can 
and should submit articles to it at anytime and you will find details of how to do so 
in the journal.

Finally, we are looking forward to seeing you all at this year’s conference in Malta – the 
call for papers, discussion groups and poster presentations is out and details are on the 
AEA-Europe website. Please do submit a proposal. But even if you don’t, put the dates 
in your diary (5–7 November, 2009), and we look forward to seeing you there!

The 2008 AEA-Europe conference took place in Hisar, an ancient small town about 
two hours from Sofia, in Bulgaria. Both the pre-conference workshops and the main 
conference were very much enjoyed. Indeed, rumours have it that one of the more 
prominent participants was so happy with the pre-conference workshops that he has 
asked the council if they will let him give his own workshop at the 2009 conference. 

The theme for the conference was “Achieving quality in assessment: validity and 
standards”. Plenary lectures, discussion groups, paper and poster presentations gave 
us all rich opportunities to discuss our understandings of validity and of standards. 
Demonstrations of measures taken to validate our use of assessment data, or to develop 
assessment procedures, challenged and richened our concepts. The location meant 
that we were together for all meals, so discussions continued after sessions, merging 
with social interaction. As the participants represent such a variety of organisations 
and background, the togetherness of this year’s conference provided opportunities 
of connecting across groups - opportunities we took. In my view this is the crucial 
ingredient in the recipe for a successful conference. 

The conference programme also gave room for presenting this year’s new researcher 
award winner, Antonella Poce*, and the accredited members, as well as for the 
association to present ideas for developing AEA-Europe to further serve its members. As 
our President told us repeatedly, “This is your organisation”; it was and it is.

The council tried out a new programme outline this year; so, after lunch on Friday, we 
had an excursion to nearby Plovdiv, with a guided tour, conference dinner and dance. 
Assessment people clearly know how to dance and enjoy the opportunity to do so! 
Those who stayed on to Sunday also demonstrated that they know how to play, when 
we all went bowling. 

For those of you not able to take part in this rich experience, the presentations from the 
six plenary speakers, most paper presentations and many of the posters can be found 
on the AEA-Europe website together with the conference programme that includes all 
the abstracts. Enjoy!

*Editor’s note: a report from Antonella appears later in the newsletter.

Editorial
Chris Whetton – National Foundation for Educational Research
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2008 AEA-Europe conference report
Guri A. Nortvedt 
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The context
Reliability, in educational assessment terms, refers to the consistency of results that a test 
taker might obtain under different conditions. Although results have a huge impact on 
learners’ lives, test and examination results (as with any measurements) contain errors. It 
is important that the degree of consistency (or the magnitude of error) of test results is 
investigated, interpreted and understood appropriately.

There has been little large-scale research to monitor the reliability of results from England’s 
test and examination systems and little understanding of the public’s views about and 
attitudes towards reliability. To address this, Ofqual (Office of the Qualifications and 
Examinations Regulator) has launched a two-year research programme.

What is happening?
Ofqual’s programme is made up of three strands:

•	 Strand one: generating evidence on the reliability of results from a selection  
of national qualifications, examinations and tests in England.

•	 Strand two: interpreting and communicating the evidence on reliability.

•	 Strand three: developing a policy on reliability from a regulator’s perspective.

Work on the programme is progressing well. A Technical Advisory Group, made up 
of educational assessment experts, has been appointed. The group will advise on 
methodology and which qualifications, examinations and tests to investigate and 
will comment on emerging results. Ofqual has commissioned a number of projects 
to inform strands one and two and has also conducted workshops and surveys to 
gauge public perceptions. Seminars with awarding bodies will be held later this year.

Why inform members?
Reliability impacts on everyone involved in educational assessment, from academics and 
policymakers to teachers and learners. Ofqual would welcome views on the programme 
from any AEA-Europe member. 

The context
In England, there are multiple ongoing assessment policy drives and other policy innovations 
affecting schools and colleges. Over the next few years, a wide variety of vocational and 
academic examinations are being introduced, some of which require collaborations between 
local schools and colleges to deliver them. In addition, the statutory leaving age will be raised 
from age 16, to 17 in 2013 and to 18 years of age by 2015. The Qualifications and Curriculum 
Authority have funded a five-year project to investigate the effects of these policies upon 
educational institutions. This research focuses upon schooling from ages 14 to 19.

What is happening?
A collaborative project will be undertaken by the University of Bristol’s Centre for 
Assessment and Learning Studies and Queen’s University’s Assessment and Learning 
Research Cluster. Leading this research Dr Jo-Anne Baird, Professor Jannette Elwood and 
Professor Gordon Stobart. The research encompasses interviews with Head Teachers, 
teachers, students, parents and other stakeholders. Management and governance 
issues will be explored qualitatively, as will logistical delivery issues in centres. Teaching 
and learning, engagement and motivation issues will also be explored. The findings 
will be useful for policy-makers and policy implementation bodies and will add to our 
knowledge of assessment policy reform and implementation. In particular, the issue of 
centre engagement with policy implementation is under-researched and it is anticipated 
that the findings will offer advances in this area which might lead to changes in the way 
that policy-makers develop reforms. The Centre Research Study offers an opportunity to 
involve and engage schools and colleges in the reform evaluation process, which is highly 
unusual and we expect that it will be welcomed by teachers, Head Teachers and learners.

Why inform members?
This is a substantial research project designed to look at the effects of assessment policies 
upon schools, teachers and learners, which members are likely to be interested in. Further, the 
researchers would be interested to hear of similar studies being conducted in other countries, 
so that comparisons and links may be made.

More Information

www.ofqual.gov.uk/reliabilityprogramme or 
email: reliabilityprogramme@ofqual.gov.uk

Ofqual’s Reliability of Results Programme
Qingping He, Principal Researcher, Ofqual 
(the Office of the Qualifications and Examinations Regulator)
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Effect of assessment policies upon  
schools and colleges in England
Jo-Anne Baird, Jannette Elwood & Gordon Stobart

More Information

A website will be constructed for the project.  
A link to the project website will be available from:
http://www.bristol.ac.uk/education/people/academicStaff/edzjab
Or contact: Jo-Anne.Baird@bristol.ac.uk or J.Elwood@qub.ac.uk
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The context

National large-scale assessment in the form of testing has been gaining public support 
and has become a prioritized area in Belarusian educational policy.

The analysis of university admission test scores and statistical data carried out for a 
number of years allows the tracking of changes in the test-takers’ make-up as well 
as measuring the extent to which general secondary education has developed an 
individual’s skills. Some changes have recently been introduced into the curriculum, 
teaching and learning programmes and assessments (content and layout).

The tests administered in 2008, across 14 school subjects, consisted of multiple 
choice items, closed response items and matching to assess lower-order outcomes 
(i.e. knowledge or comprehension goals), as well as open questions demanding  
interpretive skills and problem solving tasks to assess higher-order outcomes (i.e. 
analysis, synthesis or evaluation goals). Varied test items involve test-takers in different 
levels of intellectual operation, help to maintain interest and provide the greatest 
flexibility in type of outcomes assessed.

Tests are designed to address widely varying ability levels. The aggregated data of item 
difficulty showed that the administered tests were aimed primarily at entrants in the 
middle of the range, with some special item types for very high and very low attainers. 
The content of the tests matched the teaching programmes, covering the major areas 
of the programmes of study. 

What is happening?

Criticism has been especially forceful about the difficulty of test items. Some teachers 
and academics, in discussing the aggregated statistical data, insist that items should 
be simplified.  This ignores the fact that the aggregated statistical data are not limited 
to those at normal school leaving age but include the results obtained by the “non-
traditional” test-takers, i.e. those who have been out of school for more than a year 
or who are still at school; the test performance of these groups inevitably affects the 
total mean score and aggregated data.

One area of particular concern is the data relating to spelling and reading skills.

The evidence of poor reading skills may explain the numerous mistakes in tests 

assessing knowledge in specific subject areas such as physics, mathematics, chemistry, 
biology, geography, etc.

To investigate this, we studied the performance of two groups of test-takers in Russian 
and physics. Successful performance in each required well developed reading skills. 
It was noticed that those who performed successfully in the reading comprehension 
portion of the Russian language test were at an advantage and scored relatively high 
on physics tests. However, they underperformed in the physics items of the first and 
second difficulty levels (i.e the simplest ones which measured knowledge of facts 
and terminology. The test takers in the second group, however,  were successful on 
the physics test items of the first and second difficulty levels but underperformed on 
the interpretive items of both the Russian language and physics tests. It follows that 
to achieve success on any interpretive item of a test assessing the knowledge of a 
particular subject area one needs to have good reading skills.

The reasons for applicants’ poor reading skills are complex, including the increased 
prevalence of non-text based information. However, school reform has begun in 
an effort to raise educational standards: changes have been introduced into the 
curriculum, text-books and programmes of study for different subjects. Tests on 14 
subjects have been administered since November 2008, including previously used 
items as well as new material. The former can be used to predict new test scores and 
statistical data is constantly analyzed in order to perfect the tests. In addition, tests 
appropriate for specialized secondary educational establishments’ entrants are being 
developed.

Why inform members?
Educational outcomes are a major concern in many countries. The problems revealed by 
national large-scale assessment are rarely limited to one country. Those involved need 
to make the changes to meet performance expectations. It is important that we know 
more about the consequences of different approaches, educational outcomes and 
assessments so that we can raise educational standards and overcome problems.

More Information

http://www.rikz.unibel.by

Testing for Objective Competitive Selection of Entrants
Mikalai Fiaskou – Republican Institute for Knowledge Control – rikz@unibel.by

In this edition

Introduction
Editorial

Report on 2008 Conference

Work in Progress
reports on recent and  

ongoing work

What’s New
Members’ News,  

Conferences and more 

Getting Involved
how to be an active part of 

the association



newsletter
AEA Europe News – what do you know?

ISSUE 2 – March 2009

The context

The image is increasing important in our culture and is continually blamed for the 
limited success in reading, both among those who are essentially illiterate, and among 
those who, despite having successfully completed a secondary school curriculum, 
fail to take pleasure from it and are thus unfamiliar with it. In debates about both 
of these types of non-reader, television often emerges as being the main culprit. 
Watching television is seen as a form of conceptual impoverishment, concomitant 
with a reduction in the ability to process written information, while, at the same time, 
endowed with a special kind of attraction, regardless of the viewer’s level of reading 
comprehension. Is it really true that the success of images inevitably represents an 
impediment to developing the reading habit, and that the success of the image in 
our culture is something that actually discourages people from obtaining gratification 
from reading? Might it not be possible, instead, to find opportunities for a peaceful 
coexistence between the pleasure of exploring images and the pleasure of reading?

What is happening?

The aim of the study is to design educational interventions for fostering reading 
comprehension which pay the maximum possible attention to the motivational 
component in the learning process. To fulfill this requirement, we placed the 
emphasis on the success (often met with scorn) enjoyed by the various forms of 
iconic communication in our culture, and on the positive aspects, in both motivational 
and emotional terms, that can be attributed to learning material which is partly or 
exclusively iconic in form. Roma Tre Research  team is developing quantitative research, 
according to the causal-comparative method, that will verify the following hypotheses: 

•	  Hp1. The introduction of an image comprehension method will improve the 
students’ reading ability particularly in relation to inference; 

•	 Hp2. Text comprehension level will improve as image comprehension level 
increases. 

The hypotheses will be verified according to a quasi-experimental research design 
(pre-test, treatment, post-test, experimental and control group). The results of the 
experiment will be the starting point for establishing a general theoretical frame 
of reference that can be the basis for new applications in university education. 

Why inform members?

Special attention in the project will be devoted to the construction and the validation 
of reading comprehension tests linked to artistic images (paintings, etc.). This aspect, 
mainly focused on assessment methods and procedures, will be crucial in the 
hypotheses trial.

References

E. Nardi, Come leggono i quindicenni. Riflessioni sulla ricerca Ocse-Pisa, 
Milano, Angeli, 2002.

G. Agrusti, Capire il testo letterario. Modelli di lettura e procedure valutative, 
Milano, Angeli, 2004. 

The use of the image to enhance reading 
comprehension
Prof. Emma Nardi, Dr. Gabriella Agrusti – Roma Tre University (Italy)
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The context

The need for assessing how educational systems work arose in the second half of the 
20th century as a consequence of the quantitative growth of the systems themselves 
and of the fact that the conditions for intervening became more and more composite. 
In the 60s, some of the major European and American experts involved in educational 
research set up an association specifically dedicated to the identification - through 
comparison - of the most significant traits of the way educational systems work in 
single countries: this was the first experience of the International Association for 
the Evaluation of Educational Achievement (IEA). A synchronic interpretational 
approach was also adopted by OECD (Organization for Economic Co-operation and 
Development), the other relevant international organization that in the last decade 
of the 20th century undertook the study of educational systems. Although the OECD 
interest in education is different from IEA’s (OECD essentially considers the role of 
education as a factor of economic development, while IEA is centered on highlighting 
the relations between the organizational patterns of school activities and pupils’ 
achievements), in both cases data interpretation refers to variables whose values have 
been gathered in restricted intervals.

What is happening?

The MiVaS project (Inferential Methods for System Evaluation) aims at contributing 
to the development of the knowledge on how educational systems work through 
the elaboration of an innovative theory and the definition of related procedures and 
tools. Since MiVaS’ aim is to define an assessment strategy considering the diachronic 
development of education, the focus will be on the almost 40 years elapsed from the 
establishment of the Italian middle school reform in 1966. The analysis will concern four 
samples of written compositions of the exams of 1966, 1979, 1992, 2005. The texts 
produced by pupils, transcribed in a digital form ensuring that original characteristics 
are preserved (orthography and punctuation included), will allow the definition of: 

1. the lexical frequency of each selected year; 

2. changes over time in orthographic correctness; 

3. changes over time in sentence formulation; 

4. syntactical models and most frequent argumentative styles. 

Why inform members?

Several results and outcomes are expected from the MiVaS project: 

•	 repertories on the development of written language in the last 40 years;

•	 elements for the assessment of school activities; 

•	 criteria for reviewing didactical approaches; 

•	 data for the differential analyses of school development and of learning outcomes 
with regards to given groups (e. g. immigrant pupils) and different territorial 
aggregations (e. g. schools operating in urban or rural areas); 

•	 useful references for re-examining the relationship between school and the 
socio-cultural context in which the school itself operates. 

References

R. Bernardi, P. Dongilli, M. Girardi, D.. Gobetti, “MiVaS . Inferential Methods 
for the Evaluation of the School System”, in Cadmo, XV, 1, 2007.

F. Agrusti, “MiVaS. Initial exploration of database”, in Cadmo, XVI, 1, 2008. 

B. Vertecchi, “On the Uncertain Boundary between Comparison and 
Conformity”, in B. Vertecchi, International Evaluation Research Projects 2000, 
Milano, Franco Angeli, 2001. 

MiVaS Inferential Methods for System Evaluation
Prof. Benedetto Vertecchi – Roma Tre University (Italy)
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The context

For over two decades Scotland has benefited from its own national assessment 
programme, which began life in the early 1980s as the Assessment of Achievement 
Programme (AAP), before evolving in 2005 into the Scottish Survey of Achievement 
(SSA). This development recognised the higher future profile of the programme, given 
its expanded remit to report attainment at the level of local authorities as well as 
nationally, for pupils aged 8, 10, 12 and 14. Reporting of the formal and large-scale 
‘pencil & paper’ assessment of subject knowledge and skills has taken the form of 
proportions of pupils demonstrating attainment at particular ‘levels’ defined by the 
5-14 National Curriculum Framework. Teachers’ level judgements for their sampled 
pupils have also been invited, as a complementary resource to the main test-based 
results. Surveys have also generally included an exploratory element (for example, pilot 
assessment of ‘science literacy’) as well as small-scale assessment of practical skills 
(e.g. listening and talking). Pupil and teacher questionnaires provide contextualising 
information. The SSA has recently been designated an ‘Official Statistic’ by the Scottish 
Government, and work is underway to gain full ‘National Statistics’ accreditation.

What is happening?

Reading has been assessed using relatively traditional multi-item comprehension tasks, 
with change over time relying on the ‘50% common tasks’ strategy. Mathematics 
and numeracy, on the other hand, have been assessed using a domain-sampling 
model, with multiple matrix sampling employed for the allocation of sampled items 
to sampled pupils. The domains are defined by the content coverage in the National 
Curriculum, and have not been artificially narrowed through the application of 
conventional item pretest criteria, or screening for differential item functioning. This 
means that the tests used in the surveys are strongly instructionally sensitive – an 
important property when age progression is of at least as much interest as single-age 
performance over time. The downside of allowing item domains to be maximally valid 
is higher between-item variance than would otherwise be the case, along with higher 
item-pupil and item-subgroup interaction variances. The effect on measurement 
error is addressed through use of greater numbers of test items in the surveys. 

We use Generalizability Theory (G theory) during secondary analysis to explore 
sources of measurement error variance, in order to monitor the efficiency of 
survey design and, if necessary, to modify it to maximise estimation precision.

Why inform members?

There are two principal reasons for informing members about our work with the SSA. 
The first has to do with the increasing complexity of the programme, resulting from 
attempts to respond to a growing list of expectations on the part of stakeholders. 
The second is the distinctiveness of the SSA, which, unlike most other large-scale 
attainment survey programmes, makes no appeal to item response theory (IRT) as 
an underpinning measurement model. For maximum instructional sensitivity, the SSA 
is firmly based on domain sampling to meet its principal assessment goals, using  
G theory to evaluate design effectiveness.

The Scottish Survey of Achievement (SSA)
Sandra Johnson, Assessment Europe
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More Information

For an overview of the SSA, along with some illustrative findings, see 
Johnson, S., ‘National Assessment informing policy and practice: the Scottish 
Survey of Achievement’, online at: 
http://www.aea-europe.net/userfiles/Sandra%20Johnson%20National%20
assessment.pdf. 

For a full survey report, access:  
http://www.scotland.gov.uk/Publications/2007/08/15104710/0.  

For examples of secondary analysis of SSA data using G theory, see  
Johnson, S. ‘The versatility of Generalizability Theory as a tool for exploring 
and controlling measurement error’, in M. Behrens (ed.), Mesure et 
Evaluation en Education, 31 (2), 55-73, 2008.
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Members’ News

Alison Wood has been appointed as Head of Standards in Assessment at the 
Qualifications and Curriculum Agency, UK.

Yulu Liu is conducting PhD research at the University of Bristol, supervised by Jo-
Anne Baird, on the fairness of the Chinese school-leaving examination, Gaokao. 
Accessing scholarly work on this topic has proved difficult. If you have come 
across any relevant research on Gaokao, or know of any relevant projects, please 
contact Yulu with details: 

edyyl@bristol.ac.uk

Sarah Maughan has been appointed as Head of Assessment Policy and Impact 
at the National Foundation for Educational Research (NFER), UK.

What’s new
Members’ News, Call for papers, Conferences  
and Professional Development

Conferences 
AEA Europe Annual Conference 2009, 
“Innovation in Assessment to meet 
changing needs” 
November 5 – 7, Malta 
http://www.aea-europe.net/
 
Second Black Sea Conference, 
“International Surveys & National Standards” 
Batumi, Georgia, June 10-11 2009 
http://www.naec.ge/index.php?lang=eng
 
IARC,  
“Taking the next step: Shared ownership of 
assessment & retention in higher education 
June 10 – 13 2009, New Orleans, USA 
http://www.assessconf.net/
 
EARLI 2009,  
“Fostering Communities of Learners” 
August 25 – 29, Amsterdam, The Netherlands 
http://www.earli2009.org/
 
EARLI Special Interest Group on Assessment 
and Evaluation
September 1-3 2010, Newcastle, UK 
http://www.earli.org/special_interest_
groups/Assessment_Evaluation

 
British Educational Research Association 
September 1-3 2009, Manchester, UK 
http://www.bera.ac.uk 
 
IAEA 2009,  
“Assessment for a Creative World”
September 13 – 18 in Brisbane, Australia 
http://www.iaea2009.com/
 
E-ATP 2009 conference (the first conference 
organised by this organisation), “Growing 
Talent in Europe: Granting Advantage 
through Assessment” 
September 30 – October 2 in Brussels 
http://www.testpublishers.org/ 
 
ECER 2009, “Theory and Evidence in 
European Educational Research” 
September 25 – 26 (pre-conference) and  
28 – 30 (main conference), Vienna, Austria 
http://www.eera-ecer.eu/ecer/ecer-2009-
vienna/ 
 
AEA Europe Annual Conference 2010 
Oslo, Norway 
http://www.aea-europe.net/
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Opportunities for professional development
In this section universities and organisations are invited to post information 
about future courses in educational assessment, preferably at a master or PhD 
level. Courses should be open for international students. Although courses will 
preferably be given in English, other languages will be appropriate as long as they 
are accessible to neighbouring countries. Course fees should be within the range 
of normal university fees. 

Cadmo
During the Hissar conference the Council announced that AEA-Europe has now 
adopted Cadmo as its official journal.
Cadmo is a semiannual journal of educational research, launched in 1997 and  
edited by Benedetto Vertecchi (director), Emma Nardi (chief editor), Gabriella 
Agrusti and Chris Whetton. It is an ISI publication (listed in the Social Sciences 
Citation Index).
In June all members will receive Cadmo for the first time (issue XVII, 1).
During the Malta conference the Council will present the first issue of Cadmo 
edited by Jo-Anne Baird on behalf of the Association. The theme will be 
“Assessment and Accountability across Europe.”

What’s New
Members’ News,  

Conferences and more 
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AEA-Europe New Researcher Assessment Award 2008
Antonella Poce

In November 2008, at the Annual Conference of the Association, I was honoured to 
receive the New Researcher Assessment Award. It was such a high recognition 
of the work I am carrying out at the Department of Educational Design – University 
Roma Tre that I had been feeling very excited for many days both before and after the 
ceremony itself.

Essentially, I felt that the award could not be considered only as a personal success, 
but recognition of the collective engagement of the research group of which I am part.

I refer, in particular, to Professor Benedetto Vertecchi and Professor Emma Nardi. The 
former, who created the department where I work and the doctoral school where I 
had the opportunity to study, uses his huge knowledge and experience every day to 
show us the path to be undertaken. The latter, who has been my supervisor both in 
my doctoral and post doctoral studies, not only taught me how to carry out a valid 
and reliable piece of research work but, with her great and peerless sensitivity, always 
supported me and helped me in the discouraging moments.

When I stood up in Hissar, last November, therefore, it was not just for myself, but for 
what they have done in previous years and for what they are still doing for everyone 
who has the chance of working with them.

The Award itself, then, has had a great impact on my CV. First of all, it was considered 
highly significant, when, at the very beginning of December, I took a national 
competition to be enrolled as a full time researcher at the University Roma Tre. In Italy, 
in order to become a University teacher, it is necessary to participate in this sort of 
competition and experience and awards are part of the final assessment. When I was 
successful, in the end, it was also due, in part, to the New Researcher Assessment 
Award I received from the Association.

The research work I presented at the Conference in Hissar, relating to the assessment 
of creativity in higher education, will now be further developed; in addition the Vet 
School of the University of Nottingham, where some of the preliminary studies were 
carried out, is willing to participate in a project we would like to submit to the next 
European Union Life Long Programme 2009–2013.

The University of Berkeley (US), moreover, after having received my CV and a summary 
of my research work, invited me officially to spend a period of time there as a Visiting 
Scholar and so, next summer, I will be there to make direct contacts and acquaintances.

My final special thank you is, of course, to the Association, without which all the 
developments I have mentioned would not have been possible!

Antonella is the first recipient of the award and provides her 
reflections here.

Applications for this year’s award must be made by April 30th, 
2009. More information is available on the website. 
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Getting Involved
Useful information

Visit the AEA-Europe’s Forum

http://www.aea-europe.net/page-241.html

This is a site where you can ask questions, start a discussion or seek advice on 
Assessment related topics. There are currently three active categories (Start here, 
Interactive Resource Bank and S.O.S.! I need help in assessing). 

Please visit it and add to, or start discussions of your own.

Accreditation

http://www.aea-europe.net/page-251.html

Since the AEA-Europe accreditation scheme began, 23 members have been 
accredited as Fellows, 20 as Practitioners and three as Associates. The website has 
full details of the application process, along with examples and instructions about 
how to submit a portfolio.

Applications for 2009 Accreditation should be submitted before the end of April 2009

National representatives

To ensure that this newsletter reflects all parts of the Association’s membership, 
we would like to recruit national representatives. We have already heard from 
some volunteers (who are listed below) but we need more! These people should 
be willing to send information about recent developments in assessment in their 
countries and approach relevant people to contribute to the “Work in progress” 
section. Please let Julie (j.sewell@nfer.ac.uk) know if you would be interested 
in this role. It’s a good way of getting involved!

Cyprus: Iasonas Lamprianou (iasonaslamprianou@manchester.ac.uk)

Northern Ireland: Jannette Elwood (j.elwood@qub.ac.uk)

Portugal: Nuno Araújo (nunoaraujo@avaliacaoeaprendizagem.com)

Committee Contacts
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Chris Whetton
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Voluntary fund

Many of our members receive support from their institution to attend our 
conferences, and some have access to other funds for covering the substantial 
costs that are incurred. We feel that these costs should not become an 
insurmountable obstacle for those who do not have such support and for whom 
our conferences are an important opportunity for their professional development 
and networking. For that reason we created a fund to reduce the financial barrier. 
Members make contributions to this fund on a voluntary basis, for which reason 
it is called the Voluntary Fund. Members who would wish to apply for support 
from this fund are referred to http://www.aea-europe.net/page-166.html 
for criteria and how to apply.
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