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Welcome to the fourth issue of the AEA-Europe newsletter. 

I am happy to say that again we have a selection of interesting articles from across Europe.  
I would like to thank the authors, and also the Communication Committee for producing  
the newsletter.

This is just one example of the contribution many colleagues make to the association. We 
have now existed for more than a decade, and thanks to the efforts of members, what in the 
beginning was planned to be a rather small-scale organisation has become something much 
more. Unlike many other similar associations, AEA-Europe council members are highly involved in 
the planning and the organisation of each conference and also other activities. Since the activities 
of AEA-Europe have increased over time, there are now also a number of sub-committees who 
carry out important, practical work for the goals of the association: to increase communication 
activities, provide professional development opportunities and to develop standards that are 
useful for educational assessment in Europe (and elsewhere). The members of the committees 
dedicate considerable time and effort to these tasks and I am very grateful to them.

We in the Council became convinced that it is now time to take the next step and offer even 
more to members. This resulted in the strategic plan that was approved by the members at 
the meeting in Malta. The plan presents three overall goals: to increase the authority of the 
association, to increase the membership and to become more professional. Steps are now  
under way to bring these goals about.

The plans will affect the Council and the work of the council members in a number of ways.  
One immediate and practical issue has to do with allocating specific tasks to the members  
for conference planning, marketing, communication, professional standing etc. But the  
Council itself is changing. The election for a new President is underway. In addition, other council 
members are currently serving their last term, and there will be elections for these positions this 
year. So, if you are interested in being involved in these exciting activities, look out for the call 
for nominations later this year. In particular, Christina Wikstrom has come to the end of her term 
as Secretary to the Association, and we will be seeking a corporate member to undertake this 
valuable role. As I have said many times, this is your Association – and this is the opportunity  
to make it so!

Chris Whetton 

Hello!  
My name is Yarim Shamsan, a Statistician working in the Statistics Research and 
Analysis Group (SRAG) at the National Foundation for Educational Research (NFER) 
in England, UK.

The tenth AEA-E Conference, ‘Innovation in assessment to meet changing needs’, was the first 
I have attended. I co-presented a poster titled ‘Assessment for learning in science – what goes 
on in primary schools in England?’ and was on ‘stand-by’ for any statistical matters on the 
paper ‘Investigation of the factors affecting the pre-test effect in national curriculum science 
assessment development in England’.

I thoroughly enjoyed every day and hour of this very challenging and vastly interesting 
educational conference. What I enjoyed most about the conference was the fact that it gathered 
educationalists and assessment professionals from across Europe and beyond to bring their 
expertise, experience and knowledge to share and talk about in various serious paper and poster 
presentations. Breaks and lunch times were also a great time to explore talks and discussions 
further. I had no idea that such an educational gathering could bring such top-notch and 
excellent quality of papers. I learned an exceptionable amount and was able to further explore 
topics in attending all of the paper sessions that were of interest to me. I was particularly 
interested in the advanced use of IRT (Item Response Theory) and other similar statistical 
methods in e-assessment and assessment and how they could, and did, improve statistical 
analysis, resulting in better data understanding and interpretations. Although IRT is widely used 
in assessment by many international educational institutions, yet how it was presented by some 
AEA-E professionals, in various sessions, to demonstrate its use in ‘new’ ways was astonishing 
and almost overwhelming.

I met and made friends with some very interesting educationalists during my stay, some of whom 
I am still in touch with. It was a great place to network, a fantastic venue and a ‘hidden beauty’ 
host country.

I was also lucky as the conference location was in San Anton (Attard), Malta, which I have not 
visited before. I must say that Maltese people are some of the kindest and most generous people 
I have ever met. Malta and especially Gozo are now on my ‘next holiday’ trip list!

Hopefully, see you in Oslo in November!

Yarim

Editorial
Chris Whetton – President, AEA-Europe

View from a conference first timer
Yarim Shamsan

More Information

email: y.shamsan@nfer.ac.uk
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The context

For the first time in decades, participation in PISA made it possible to analyse and compare 
the performance of students in Germany on an international and a national level. Every three 
years, PISA assesses the extent to which students near the end of compulsory education have 
acquired some of the knowledge and skills essential for full participation in society. The study 
concentrates on science, reading and mathematics. These domains are not only important 
for an individual’s learning and living chances but also for social, political and economic 
development.

The PISA 2000 results showed that the educational outcomes in Germany did not come up 
to expectations: Students in Germany performed below the OECD average in all three PISA 
domains. The 16 German federal states showed huge differences in performance, up to 60 
points on the PISA scale, which is comparable to approximately two years of schooling. 
These results caused a lot of discussions about reasons, answers and possible interventions. 
It became obvious that a prerequisite for educational quality is that educational outcomes 
become more transparent and comparable. As a consequence, educational standards, for 
example, were developed and implemented for the major school subjects. The following  
PISA surveys in Germany were used for benchmarking but also for analysing trends to  
decide whether the measures taken had been adequate and to establish whether 
improvements could be observed.

What is happening?

In Germany, PISA is conducted by a consortium of scientists and academics from various 
research institutes and universities. In all PISA surveys, the Leibniz Institute for Science 
Education (IPN) has been part of the national consortium; in PISA 2003 and PISA 2006,  
the IPN took charge of the study’s management. For PISA 2012, the IPN is significantly 
involved in the mathematics item development.

From the very beginning, the study has been used to perform additional analyses in Germany. 
In PISA 2006, for example, mathematics items which correspond to the German educational 
standards for the intermediate school leaving certificate in mathematics were tested in the 
international sample of approximately 5000 students from 225 schools. In all cycles, national 
questionnaires for students, parents, school principals and teachers that focused on the 
situation in Germany provided additional information about the environment in which young 
people live and learn. To facilitate valid comparisons of the federal states, the international 
samples have always been extended considerably. 

In PISA 2006, the international sample was increased to approximately 40,000 15 year-olds 
and 9th grade students from 1509 schools. The central results have been published in a variety 
of national reports. 

Why inform members?

More than 60 countries are participating in PISA 2009 – since the introduction of the  
PISA study in 2000, the number of participating countries has steadily increased. Large-scale 
assessments such as PISA provide researchers with a multitude of data and a multitude of 
possibilities, but also a multitude of challenges. The exchange of experiences with PISA but 
also with national systems of assessment might be beneficial for researchers not only in 
Germany but all over Europe.

The OECD Programme for International Student  
Assessment (PISA) in Germany
Silke Roennebeck and Regine Asseburg

More Information
Information about the PISA surveys in Germany can be obtained from the following 
websites:

PISA 2000: 
http://www.mpib-berlin.mpg.de/Pisa/english.html

PISA 2003 and PISA 2006:  
http://pisa.ipn.uni-kiel.de/index_eng.html

PISA 2009:  
http://www.dipf.de/en/projects/programme-for-international-student-
assessment-2009?set_language=en
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Evaluating Mathematics Pathways
Professor Roger Murphy & Dr Andy Noyes, Project Directors, School of Education,  
University of Nottingham. UK

The context

The teaching of mathematics in schools in England is a matter of great public and political 
interest. Following the publication of the influential Smith Report in 2004 new models of post-
14 mathematics pathways were developed as a means of trying to improve students’ learning 
experiences and increasing participation. As part of the mathematics pathways project two of 
the English awarding bodies, AQA and OCR, were contracted to develop and pilot new GCSEs 
and A levels. Our team, involving the Universities of Nottingham, Manchester and Sussex, 
began a QCA funded evaluation of these pilot examinations in 2007.

What is happening?

At the AEA-Europe Conference in Bulgaria we reflected at an early stage of this project  
on the nature of examination pilots, and on some of the specific challenges we were facing 
undertaking this evaluation. Some 18 months later the project is in its final year. Most new 
examination syllabuses and assessments are of course neither piloted nor evaluated in this 
way. In our case we have been able to gather a great deal of information from the pilot 
schools (both through case study visits and on-line questionnaires). Our evaluation has been 
focussed particularly on the impact of assessment reforms on both classroom practices and 
students’ learning. At the heart of our evaluation has been an interest in student learning  
and student progression through different mathematics courses.

Perhaps predictably, the ongoing policy debate about mathematics education has continued 
unabated while our evaluation has been undertaken. Before we have finished QCDA have 
commissioned another pilot of a ‘linked pair’of GCSE mathematics examinations. This 
means that the GCSE mathematics examinations, which we have been evaluating, will not 
be implemented, although the experience has informed the development of a new GCSE 
to be introduced in September 2010 and the new pilot qualifications. Obviously our own 
evaluation findings have been fed into the policy debate, and played their part in informing 
the policy makers, who are now recommending a somewhat different strategy. Nevertheless 
circumstances have compromised the original goals of our three year evaluation, which were 
originally to address two key questions:

• What is the likely impact of the proposed qualifications on take up of mathematics  
 at all levels, particularly post-16, including candidate engagement and confidence?

• Do the benefits of a new system lead to sufficient gains which justify replacing current  
 provision?

Why inform members?

Examinations are hugely influential throughout the world as they shape the learning 
experiences of millions of young people. Although educators often complain about harmful 
backwash effects the evidence base for understanding the impact of examinations on learner 
experiences and classroom practices is often very slight. In our study we have spent much 
of our time looking at the impact of proposed new qualifications on classroom experiences. 
In that sense we want to hold up our experience as a model for future studies of proposed 
new assessment innovations. The fact that we have had to contend with a fast moving policy 
environment is par for the course. The big question that continues to interest us, and we hope 
interest others, is what impact will this assessment change have on the learning experiences 
and pathways for students in the future?
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http://www.nottingham.ac.uk/emp

Email: roger.murphy@nottingham.ac.uk

Email: andy.noyes@nottingham.ac.uk



ISSUE 4 – April 2010

AEA-Europe News – what do you know?
newsletter

The context

Belarusian and Russian assessment systems are often viewed as quite similar, although 
Centralized Testing (Belarus) and the Unified State Examination (Russia) differ in many 
respects:

Test Usage
While CT is employed as the single criterion for admission decision making, USE combines 
final certification of school graduates and enrolment in higher educational establishments. 
It should be stressed that using testing for both these purposes causes distortion in the 
interpretation of results, either in school summative assessment or in entrants’ selection.

Test Administration
In Belarus, the single body responsible for the development of test items, test administration, 
data processing and scoring is the Republican Institute for Knowledge Control (RIKC). In 
Russia, the responsibility for USE is shared among three different institutions: Federal Institute 
of Pedagogical Assessment (test development), Federal Testing Center (organization of testing 
procedure), Regional Centers for Data Processing (responsible for conducting USE and data 
processing).

Test Delivery
In Belarus, the required number of test sets is issued by RIKC. The test materials are delivered 
to the venues by the State Courier Service. Envelopes with the test materials are opened in 
auditoria in the presence of test-takers and the State Control Department officials. In Russia, 
due to the location of federal regions in different time zones, the sets of tests are e-mailed to 
regions where the necessary number of copies is issued a few hours before the testing. This 
means that the staff of the Regional Centers for Data Processing get acquainted with the 
tests’ content long before the test-takers.

What is happening?

At present, there are attempts to create the Belarus – Russia higher education area in  
which applicants will benefit from recognition procedures. It will make higher education  
more compatible and comparable, more competitive and more attractive for students  
and scholars from both countries. If we are to submit CT certificates alongside USE  
ones, assessment systems unification is still needed.

Why inform members?

The creation of multinational education area is a collective effort of public authorities, 
universities, teachers and students, together with stakeholder associations, international 
organizations and institutions. Although the attempts to create the Belarus – Russia higher 
education area are made beyond the EU’s borders, it is not limited to the two countries.

Centralised testing vs Unified State Examination
Mikalai Fiaskou, Republican Institute for Knowledge Control

More information

Email: rikz@unibel.by

www.rikz.unibel.by
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The FS-Biotech - Future Skills for Biotechnology, a project co- 
financed by the European Commission through the Erasmus Program - 
Multilateral Projects - Projects focusing on cooperation between  
Higher Education and Enterprises

The project – overview and objectives

The FS-Biotech seeks to promote innovative methodologies in Higher Education, that will 
contribute to the connection between the business market and the development of the 
required skills in graduates by the Educational Institutions.

The FS-Biotech is constituted by ten partner institutions from Denmark, Germany, Ireland, 
Poland, Portugal, Spain and the United Kingdom, and is coordinated by Universidade Católica 
Portuguesa (Catholic University of Portugal).

The main objectives of the Project are: the promotion of cooperation between companies and 
Higher Education Institutions (HEI), by fostering the involvement of businesses, industry and 
professional associations, alumni and other relevant stakeholders; the personal, academic and 
professional development of skills in graduates, that will enable them to face the challenges 
and demands of a competitive and constantly changing labour market; the enhancement of 
quality in HEI teaching- learning systems, through constant evaluation and adaptation  
of strategies according to internal and external needs.

Outcomes of the Project

FS-Biotech intends to develop quality methodologies and products in three main areas:

• WHigher Education Institutions, in the areas related to Biotechnology, by developing an  
 “European Biotechnology Skills Profile” that reflects the companies’ needs and helps the  
 implementation of Curricula Innovation practices and personal integrated skills development  
 in students; 

• Teachers, through the development of Tutoring practices and Curricula Innovation  
 methodologies;

• Students, by creating a model of personal integrated skills development and enhancing  
 the implications of self-regulated learning.

These outcomes will promote the cooperation between HEI and Companies, allowing them 
to connect on theoretical and practical levels, benefitting both contexts, and also making it 
possible for students to contact with businesses in an early stage. This cooperation enables 
core skills development in graduate students and contributes to their qualification and 

competitiveness as part of the future workforce, and contributes to teaching practices  
that are closer to business market realities.

An important result: The Skills Profile related with curricula innovation 
and personal development

The Biotechnology Skills Profile is the result of a study developed by five countries (Germany, 
Ireland, Poland, Portugal and United Kingdom); it will present an outline on the skills that are 
most valued by European companies in the Biotechnology area, therefore reflecting the current 
perspectives of the labour market. By surveying 206 companies, the Profile resulted in 12 
Transferable Skills to support other main activities of the FS-Biotech project in UCP/CRP: curricula 
innovation and students’ personal integrated skills development. The skills considered more 
important by European companies are to be shown by the recent graduates: Creativity, Innovation 
and Change; Ability to conceptualize; Critical Thinking; Problem solving; Oral Communication and 
listening; Written Communication; Teamwork; Organization and time management; Commitment 
and Persistence; Ability to learn; Ethics and Integrity and Personal Motivation.

More information

FS-Biotech Coordination:

Universidade Católica Portuguesa – Centro Regional do Porto

Marina Ventura: mventura@porto.ucp.pt

www.fs-biotech.eu

The FS-Biotech - Future Skills for Biotechnology
Marina Ventura

In this edition

Introduction
Editorial

View from a conference first timer

Work in Progress
Reports on recent and ongoing  
work

Professional Development
Applying for Accreditation in 2010,
Findings from AEA-Europe survey 
 

What’s New
Members’ News, Conferences,  
Cadmo, Doctoral forum,  
2009 Poster presentation winners’ 
report

The committee
Changes
Members



ISSUE 4 – April 2010

AEA-Europe News – what do you know?
newsletter

Once again, the Professional  
Affairs Board is inviting applications 
for accreditation as a Fellow, 
Practitioner or Associate of AEA-
Europe. The deadline is 30 April  
and further details are available at:  
http://www.aea-europe.net/page-
251.html 

The number of successful applicants is 
growing every year, and here a recently 
accredited Practitioner and two Fellows 
explain their reasons for applying.

Rosalind Duhs, Senior Teaching 
Fellow in Assessment, University 
College, London (Practitioner, 
2009)

The process of applying for accreditation as a 
practitioner of the AEA-Europe was extremely 
worthwhile. It gave me the opportunity to 
document my experience, define my role, and 
reflect on areas for future development.

The application process is well managed and 
administered and the criteria are well thought 
through. The sense of achievement was 
important in building my confidence in the 
work I’ve done.

Support from AEA Europe colleagues 
is considerable and particularly useful. 
Accreditation as a practitioner has helped 
me in my institution. Recognition from a 
European-level association is significant  
from a career and professional point  
of view.

Bernard Veldkamp, University of 
Twente, The Netherlands (Fellow, 
2008)

The accreditation by AEA-Europe has been 
useful to me in two ways. First of all, it was 
very nice and inspiring to get recognition  
for my work by the association. However, the 
accreditation also served another purpose. In 
the academic world in the Netherlands, every 
professor is rated on 16 different aspects to 
earn a promotion. Among them are Research 
output and Distribution of knowledge. Both 
these topics are covered by the Fellow scheme 
of AEA-Europe. Being awarded the status of 
fellow, enabled me to demonstrate two years 
ago that my research was considered to be 
innovative and had contributed the field of 
educational measurement. It also enabled 
me to demonstrate that I had contributed to 
training and education of both students and 
professionals. In other words, the association 
enabled me to move forward in academic life. 
I would like to thank the association for that.

Newman Burdett, Head of 
International Education, 
Cambridge International 
Examinations (Fellow, 2009)

The process of applying was straightforward 
but it did make me really reflect on my work 
and role, my achievements and career and 
where it was heading.

The Fellowship status is very useful to me  
in working with ministries and other clients, 
as it validates their trust in me and assures 
them of my professional status.

Being part of a network of educational 
assessment experts helps me challenge my 
perceptions, share experiences and up-date 
my knowledge of a complex and challenging 
field.

Applying for Accreditation in 2010

In this edition

Introduction
Editorial

View from a conference first timer

Work in Progress
Reports on recent and ongoing  
work

Professional Development
Applying for Accreditation in 2010,
Findings from AEA-Europe survey 
 

What’s New
Members’ News, Conferences,  
Cadmo, Doctoral forum,  
2009 Poster presentation winners’ 
report

The committee
Changes
Members



ISSUE 4 – April 2010

AEA-Europe News – what do you know?
newsletter

Assessment professionals in Europe overwhelmingly obtain their skills 
by means of on-the-job development, the questionnaire survey of AEA-
Europe members has revealed.

There is a strong tendency to be reliant on a relatively small number of significant assessment 
institutions, rather than qualifications from higher education, for training and development. 
This situation is not generally regarded as satisfactory, although most respondents are 
appreciative of the professional development they have received in this way.

During autumn 2008 and spring 2009, the Professional Development Committee (PDC) of 
the Association carried out a questionnaire survey. Its aim was to build a picture of the way 
in which assessment professionals in Europe develop their skills and understanding, in order 
to underpin the activities of the PDC. We received responses from 78 members, some of them 
individual and some within corporate members. Fourteen countries were represented, but the 
spread across countries was unbalanced, with about half of respondents from the UK. For this 
reason, the figures need to be approached circumspectly, and the findings reported below are 
only cautious.

Only 36 per cent of respondents reported that their first degree included an element of 
assessment or psychometrics. These were usually degrees in psychology or education, and the 
proportion devoted to assessment/psychometrics was between 5–30 per cent. Higher degrees, 
by contrast, were more likely to include an element of assessment/psychometrics (54 per 
cent of respondents). However, just 13 per cent of respondents had higher degrees in which 
assessment/psychometrics was the main or only component.

All respondents reported wide use of on-the-job development activities of a variety of  
kinds. Amongst the most valuable (selected by over 50 per cent) were: carrying out work with 
supervision where appropriate; assessment seminars, lectures or workshops; and conference 
attendance. The single most useful activity (64 per cent) was ‘workshops or discussions with 
colleagues relating to assessment topics’. Most assessment professionals believed that their 
on-the-job development had prepared them well (55 per cent) or quite well (36 per cent)  
for their responsibilities.

In an open question, respondents were asked to comment on the overall adequacy of 
professional development opportunities within assessment/psychometrics in Europe. Not 
all respondents chose to answer this question, but the largest single group responding (32 
per cent) noted that it was inadequate. A further group of 18 per cent identified particular 
circumstances or institutions in which it was adequate, but regarded it as inadequate 
otherwise. Only three per cent of respondents made entirely positive comments.

The first question of the questionnaire asked respondents about their current post, identifying 
this as ‘Senior’, ‘Working without direct supervision’ or ‘Novice’. Analysis of each of these 
categories separately gave further insights into the characteristics of those responding.

The largest group of respondents identified themselves as ‘Senior’ – 47 people, or 60 per 
cent of the total. Just over half of these were aged 50 years or over, with a smaller number 
in the 40–49 age group and just a few younger than that. The proportion of this group 
with an assessment /psychometric component in their first and higher degrees was similar 
to the overall sample. These senior professionals were rather more likely to have a teaching 
qualification than the other two groups. The following vignettes give an indication of some  
of the typical patterns that emerged.

• Senior professional A is aged 50 plus and works at an assessment and examinations  
 institution in a northern European country. A has a first degree in modern languages,  
 a higher degree in applied linguistics and a background in language teaching. A has  
 worked in the assessment field for over ten years, participating in a wide range of  
 on-the-job development activities, of which the most valuable have been seminars and  
 lectures, independent reading and conference attendance. Although these have prepared  
 A ‘quite well’ for the responsibilities of the post, A’s general view is that professional  
 development in assessment is not well organised or easy to access.

• Senior professional B is also in the 50 plus age range and works at an assessment institute  
 in a northern European country. B has a first degree in a science subject and is a qualified  
 teacher who has taught science and pedagogy. B has a doctorate in educational  
 measurement and over ten years of experience in the assessment field. B feels well  
 prepared by these activities and experiences, and has particularly valued being surrounded  
 by other expert professionals within the institute. However, like A, B does not regard training 
  and preparation for assessment professionals within Europe as satisfactory.

• Senior professional C is aged 40–49 years and works at an examinations institution  
 in a central European country. C has first and higher degrees in psychology, both of  
 which included an assessment component which provided good preparation for C’s  
 current responsibilities. In addition to a range of on-the-job experiences, C has valued  
 the opportunities for research and for study visits abroad in contributing to development.

Developing Europe’s Assessment Professionals: Findings from the 
Association’s Questionnaire Survey
Marian Sainsbury
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The second group, those ‘Working without direct supervision’, numbered 23, or 30 per cent 
of the total. The ages for this group covered the entire range from 20s to over 50, with the 
largest proportion in the 30–39 range. This wider range of ages is likely to reflect the variety 
of posts in which assessment professionals are working independently and without direct 
supervision. This group was slightly less likely than the others to have a first degree with an 
assessment component, but slightly more likely to have a higher degree including assessment 
or psychometrics. About half of this group had a teaching qualification. Some typical patterns 
are illustrated below.

• Professional D is aged between 30 and 39 years and works in a northern European  
 country. D has a first degree in teaching which had a small assessment component which  
 did not provide preparation for a career in assessment. D is a qualified teacher and has  
 taught secondary-aged pupils. D has a higher degree, 90 per cent of which consisted of  
 assessment/psychometrics and which provided good professional preparation. D has  
 worked as an assessment professional for over five years. In addition to seminars and  
 conference attendance, D has particularly valued independent reading and informal  
 discussion with colleagues in contributing to professional development.

• Professional E is similar in age to D but works in a southern European country. E has  
 a first degree in education and, like D, experience in teaching secondary school pupils.  
 E’s higher degree in education included 50 per cent on assessment. E has worked as an  
 assessment professional for over five years and has participated in a wide range of on-the- 
 job development activities. E’s professional development has also benefited from experience  
 as a researcher and teacher and membership of professional associations. Although feeling  
 quite well prepared for the current responsibilities, E believes that assessment professionals  
 need a qualification focused entirely upon assessment.

The final category of professionals described themselves as ‘Novice’ and accounted for only 
eight respondents, or ten per cent of the total. Although small, this group displayed some 
characteristics that were distinctly different from the others. As might be expected, they were 
overwhelmingly younger, with most still in their twenties. Most of this group currently had 
only a first degree, and for most of them it was a psychology degree with some assessment 
component. This group were much less likely than the others to be qualified teachers. 
Although the numbers are too small to draw any firm conclusions, this does suggest that new 
entrants to the profession may differ in some ways from those who are more senior to them. 
Here are two typical new entrants.

• Novice professional F is aged 20–29 and has worked at an assessment institution in a  
 northern European country for a year. F has a first degree in psychology which provided  
 some preparation for a career in assessment, and has participated in a variety of  
 professional development activities within the institution. F has found this  
 development useful and values the support available from the institution.

• Novice professional G is also aged 20–29 and is a new entrant to the profession in  
 a southern European country. G has a first degree in psychology with a 30 per cent  
 assessment component which has provided quite good preparation for current  
 responsibilities. G is a qualified teacher and has taught psychology to school students.  
 G’s development has included courses from an assessment institution from another  
 European country.

Despite the limitations of these questionnaire results, they provide a unique and interesting 
glimpse into the state of professional development for assessment specialists across Europe. 
Although some higher degrees are available which provide a good preparation for work in 
the field, there is still a considerable reliance on assessment institutions to prepare confident 
professionals who have opportunities for continuing development.

AEA-Europe provides a forum for the assessment profession to discuss these issues and  
these discussions now have a firmer basis. The results of the survey would seem to suggest 
that further opportunities for conferences, seminars and courses would be useful to our 
members, and the PDC continues to plan activities that will aim to meet some of these  
needs. Members are invited to contact Steven Bakker, the chair of the PDC, if they have  
any comments on these findings or suggestions for future actions.

Developing Europe’s Assessment Professionals: Findings from the 
Association’s Questionnaire Survey (continued)
Marian Sainsbury
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Members’ News

Therese Nerheim Hopfenbeck successfully defended her PhD-thesis in November 2010. 

Title: Learning about Students’ Learning Strategies. An empirical and theoretical investigation 
of self-regulation and learning strategy questionnaries in PISA.

http://www.uv.uio.no/forsk/disputaser/DisputasHopfenbeck.html

E-mail: t.n.hopfenbeck@uv.uio.no

Conferences
AERA 2010 Annual Meeting, “Understanding 
Complex Ecologies in a Changing World”
April 30 – May 4, Denver, Colorado, USA 
http://www.aera.net/

NCME 2010 Annual meeting and training 
sessions 
April 29–May 3, Denver, Colorado, USA 
http://www.ncme.org/index.cfm

Earli JURE conference 2010 
July 19 – 22, Frankfurt am Main, Germany 
http://www.earli-jure2010.org/

First International IACAT Conference on
Computerized Adaptive Testing 
7–9 June 2010, Arnhem, The Netherlands

 
AEA Europe Annual Conference 2010 
November, Oslo, Norway 
http://www.aea-europe.net/

ACER research conference 2010, “Teaching 
Mathematics? Make it count. What research 
tells us about effective mathematics teaching 
and learning” 
August 15–17, Melbourne, Australia 
http://www.acer.edu.au/research_
conferences/

Earli Sig1 Assessment and Evaluation, 
“Assessment for learners” 
September 1–3, Northumberland, UK 
http://www.northumbria.ac.uk/
assessment2010

Cadmo

There is still time to submit a paper for the next AEA-Europe special edition of Cadmo 
which will be published in 2011. The theme is ‘Innovation in Assessment to meet changing 
needs’. Further information is available on the Association’s website: 

www.aea-europe.net 

The deadline for submission of articles is 31st July 2010.

AEA-Europe Doctoral forum

The AEA-Europe communications committee is responsible for suggesting and maintaining ways 
of communication between the members of the organisation. For the 2009 annual conference 
the committee held a discussion group on a potential doctoral forum for supervisors and people 
working towards a PhD. Fifteen people attended (the group was one of three parallel sessions) 
but many other students and supervisors indicated their interest.  Overall, there was considerable 
enthusiasm about the idea at the conference.

Some suggestions for the objectives, structure and activities of a doctoral network were presented 
and two examples of current doctoral network models were described.  Several issues were raised 
by the participants.  In some countries, most doctoral students are part-time, but there are different 
models: some students are full-time, others are employed junior researchers or lecturers who are 
given some time for their own research.  The varying situations might make some doctoral students 
lack confidence about participating in the conference – and a forum could help. Another purpose 
could be to provide a vehicle for the exchange of views and literature with others researching the 
same area.

Much time was spent discussing the aims and function of a forum. Several emphasized that it must 
be clear what the network members have in common, so a thematic structure to the network was 
proposed. Some of the people acting as supervisors suggested that the network or forum might 
function as a resource. For instance the network might facilitate the identification of additional 
supervisors in other organisations and external examiners and ensure that students are aware of 
assessment courses in other institutions that could be made available to them.  The conference 
programme could include a session specifically for doctoral students or possibly a pre-conference 
workshop for doctoral students.

One important issue is uncertainty about the potential members of a doctoral forum, so a survey 
is needed. The Council has now asked the communications committee to do this to establish how 
many doctoral students on assessment there are. This information will provide valuable information 
about a possible doctoral forum. Further, a working group will be established in 2010, to take 
forward some of the ideas that have been discussed. We are seeking student and supervisor 
volunteers to participate in the working group with the aim of linking doctoral assessment 
students and supervisors across Europe.  Clearly, the forum has the potential to foster the 
Association’s aim to improve communication between members, but we also believe that it could 
enhance the quality of assessment research across Europe. 

 

To volunteer, please email Guri A. Nortvedt: g.a.nortvedt@isp.uio.no  
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In 2009, for the first time, AEA-Europe offered a prize for the best 
poster presentation. Although the competition was fierce, first place 
went to Stuart Shaw and Irenka Suto from Cambridge Assessment.  
Here they report on their prize - a trip to Cito in The Netherlands.

In our poster for AEA-Europe’s 2009 conference, we described some of the research 
methods that Cambridge Assessment uses to support the development and validation of its 
qualifications. Our aim was to link theory and empirical research to day-to-day operational 
practice in assessment, and we were delighted to win the poster competition. Our prize  
was a trip to Arnhem in The Netherlands to visit Cito.

Like Cambridge Assessment, Cito is a major not-for-profit assessment organisation with 
a strong commitment to research. Although we had previously met some Cito staff at 
conferences, it was good to meet them in situ, to hear about their work in more detail,  
and to have the chance to ask numerous questions about assessment in The Netherlands. 

Our visit began with a welcome from Henk Moelands (Managing Director of Cito 
International), which was followed by an introduction to Cito International from Erwin van 
Schaffelaar (Business Development). It was fascinating to learn about the background and 
origins of Cito, its organisational and legal structure, and aspects of its core business and core 
skills. Erwin also gave us a useful overview of the Dutch educational system. Frans Kleintjes 
(Senior Research Scientist) then offered us more detailed information about some Cito 
products, such as the end-of-primary-school tests and the pupil monitoring system for primary 
education. Frans also introduced us to the wonders of the Cito restaurant and its excellent 
orange-squeezing machine, a recommendation we have passed on to Cambridge Assessment 
catering! We also met Marten Roorda, Cito’s Chief Executive Officer, who was very welcoming 
and discussed our poster with us.

Over lunch, we presented a seminar based on our winning poster to many of Cito’s research 
staff. We were warned beforehand that these occasions are interactive with the possibility for 
highly-charged and intense exchanges of views. We were not disappointed! Whilst we didn’t 
get through the whole of our presentation, we felt complimented to be treated like colleagues, 
enjoying the uninhibited discussion and diverse perspectives.

Subsequently, we heard about Cito’s psychometric research programme from Anton Béguin 
(Head of the Psychometric Research Centre), where we discussed IRT calibration. We discussed 
optimal test designs with Angela Verschoor (Senior Research Scientist), and Mark Molenaar 
(Senior ICT Developer) demonstrated a computer-adaptive screening test for dyslexia. We 
finished our day in the office with a discussion on validity issues with Theo Eggen (Professor  
of Educational Measurement) and Saskia Wools (Research Scientist).

We ended our visit to Arnhem with some drinks and an excellent dinner in the historic  
city centre, together with Henk, Angela and Saskia. Despite a long day of discussions,  
we still had plenty to talk about. We would like to thank everyone who hosted us for  
their warm and generous hospitality, and wish lots of luck to the entrants of this year’s  
poster competition.

What’s new
2009 Poster presentation winners: report on the visit to Cito
Irenka Suto and Stuart Shaw, Cambridge Assessment

From left to right:
Henk Moelands, Stuart Shaw, Erwin van Schaffelaar, Irenka Suto
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Visit the AEA-Europe’s Forum

http://www.aea-europe.net/page-241.html

This is a site where you can ask questions, start a discussion or seek advice on Assessment 
related topics. There are currently three active categories (Start here, Interactive Resource 
Bank and S.O.S.! I need help in assessing). 

Please visit it and add to, or start discussions of your own.

Introducing the new Communications Committee

At the beginning of this year the composition of the Communications Committee changed 
due to the general reorganisation of Committees within the Association. The present 
Communications Committee is now:

Gabriella Agrusti (Chair)
g.agrusti@uniroma3.it

Nuno Araújo
nunoaraujo@avaliacaoeaprendizagem.com

Jo-Anne Baird
Jo-Anne.Baird@bristol.ac.uk

Guri A. Nortvedt
g.a.nortvedt@isp.uio.no

Julie Sewell
j.sewell@nfer.ac.uk

Committee email address
aeanews@gmail.com

The new Committee members are sincerely grateful to Chris, former Chair, and Emma  
for their contributions and hope to follow on the successful path they traced.

National representatives

To ensure that this newsletter reflects all parts of the Association’s membership, we would 
like to recruit national representatives. We have national representatives (who are listed 
below) but we need more! These people should be willing to send information about recent 
developments in assessment in their countries and approach relevant people to contribute 
to the “Work in progress” section. Please let Julie (j.sewell@nfer.ac.uk) know if you 
would be interested in this role. It’s a good way of getting involved!

Cyprus: Iasonas Lamprianou (iasonas.lamprianou@manchester.ac.uk)

Northern Ireland: Jannette Elwood (j.elwood@qub.ac.uk)

Portugal: Nuno Araújo (nunoaraujo@avaliacaoeaprendizagem.com)

AEA-Europe Newsletter (April 2010 edition) designed and edited at   
The National Foundation for Educational Research (NFER), The Mere, Upton Park, Slough SL1 2DQ

© AEA-Europe 2008

Newsletter Issue 5: Call for submissions

Please submit articles for the next issue of the Newsletter by 31 July 2010 to Julie Sewell: 
j.sewell@nfer.ac.uk
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